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CROSS CULTURAL STUDIES ' 1

Introduction

The Mission ot the SIAST Native Services Division

"to develop, estaclisn and promcte
measures which enmance participation,
success and *tre cuitures of Aboriginal

Feople within SIAST*

Fart of tne mission 1s the development ana teaching of the Cross
Cultural Studies. It 1s considered essential i1n better meeting
the needs of the veocaticnal/technical bcocundaries.

The curriculum provides lectures, activities, information and
experiences that are relevant to the aboriginal student as well
as the non—-aboriginal student.

The content covers concepts in cross—cuitural awareness, Indian
and Metais history from tne aboriginal perspective and
contemporary 1ssues.

The visual content, meaningTul ovperiences and relevant
discussion topics prcvigded enccurages critical thinking ana

opportunities for objectaivity.

The Aims and Objectives of the Cross-Cultural Studies Package is:

- to enhance the cerce of self-worth throughn =re
acceptance of one s own 1dentity:
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issues of the Aboriginal peoples of Saskatchewar.

Evaluation

The i1nstructor should evaluate the students’ comprehensicn

anc skills on a daily basis but a mid—term and final e:am
may b2 used zlso. Thz2 finatl exam may be a majlor discussion
paper.
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CFOSS CuLTurAL STYDIES

PART I CULTURE AND HUMAN BEHAVIOR

1. Culture and 1ts Components

2. Functioning Cultures

3. Understanding Cultural Differences
4, Identity and Its Influences

=. Stages of Ethnicity

4. Sterectyping

7 Fatterrs of Social Structures
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PART I - WHAT_IS_TO BE EXAMINED

1. Culture and Its Components

Objectives

Students wili:

a} ungerstand the concept of culture and 1ts components:

b} know how to use the systemic approach to examine
cultures:

c) be able to worr 1n grcocups effectively.

TJeacher Information

o

Definitions - Culture (1) It is a way of thinking,
feeling, believing.... It is a
distinctive way of life of a

T, .group of people. it

- constitutes a storehouse of
pooled learning of the group.

Mirror _ For Man, Clyde

KluckKholm Whittlesey House
McGraw—Hidl Bock Company Inc.,.
N.Y: Toronto.

L2 Trhe patterns and stancards
traditionally handed down 1in
his community.

Patterns; of Culture. nr_th
cErnedict.

rt

R Tne sum Ttz

3 [ t=s
artainmenzts aMG LESTET
behavior patterns ot any
specific perioag, race or
people.

Funk & Wagnells Standard Desk
Dictionary. Harper&Row
Publishers Inc:; 1934,

1

Culture rFelps us to maxe sense out of the part of the wo-i
inhabited oy us. Culture facilitates living by providin
ready—-made solutions t3 prcblems by establishing patterns
and relaticrns and ways ~or gEreserving  group Conesicn and
CONEensus.

Culture gives people i1dentity. By examining culture through
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TJIFERe STUDIES
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o Ten

ten crnaracteristics., we Ja&anh AQRrecixte numan clversit.y
capability.

Characteristics

-

~

Communication and_Lanquaqge - /er
distinguishes one group “rom anotne
MEAN1INJsS gilver to gestuar2s ogt-e- w1it

oal arc Noh-versa.
ri furthermcre, the
fer oy culture,

Dress and Appearance - Outward garments and adornments.,
or lack thereof, as well as beody decaorations tend to be
distinctive by culture.

Food and Feeding Habits - The manner in which food is
selected, prepared, presented and eaten often differs
by culture. One man’'s pet is another man’'s delicacy.
Feeding habits also differ, from hands and chopsticks
to full sets of cutlery.

Time and Time Consciousness - Some cultures’ time is
exact while others are relative. Some don't manaqge by
hours and minutes but by sunrise anc sunset. Time in
the sense of seasons ot the vyears varies by culture.
Some cultures think i1in terms of winter, spring, summer
and fall; others may think in terms of rainy or dry
seasons.

Rewards and Recognitions - The marner and method Tor
giving praise for gococ and Dbrave deeds, ilength ot
service ara atnher tyges of accomplisnments varies in

cultures. The cCelepraticn of achievement throuoh
e3ting Zan  varv oy T tLersr tLzets loaw, reticEtest
Jinmn.e

Relationships - i~ +z271.. om3t .S TT®  moses IZTTTIo
expression of tnis craracteristic. “he arrargemert Zan
go from small to large. Exemple: Hinau nousehkcid-
one house. Mother, father, crildren, parents. aunts,
uncles and cousins. Fhysical location may also be
determined. Males orr ore side, femecles on tre other,
How people reiate varies from culture to -_i-.-e.

Elderly have a place up high in some cultures. 13TTrEc
1n others. Women wear ve:ls and appear differertiai i-
some cultures and are corsidered equal if not supericr
in others.

Values and Norms - Survival level cultures value ths
Jathering of food arng shelter while nigh securaity
valulng needs material thinge. job titles anag law ana
arder, From its value system, a culture sets norms of

NaTIVvE SERVICES DIVISION, 1989




CRESS CL o, STUDIES. =

1@.

reraviar for thst scciety.,

Sense of Self and Space N Self-i1dentity andg
appreciaticn can be manifested by humble tearing im ore
Flace while another calles fTor w@achno benavior. s>ome
cuttures are very structured anc Tocroal Atile ortherc
are more flevibie a&and i1nftoraai. oone  Sultures are
c.cseo anc cre’'s place 1s precisely de-e~mine=, wh:le
others are tlewitle and changing.

Mental Processes and Learning - One culture stresses

logic while others reject that system. Some cultuares
favour abstract thinking and conceptualication, while
others prefer role memory learning.

Beliefs and Attitudes - KReligion expresses the
philosophy of a people about important facets of life.
A peoples religiocus belief system depends upon theair
stage in human development. Tribesmen and primitive
tend fto be more superstiticus ana spirit believing
(voodoo) while religions 1n  tne agraicultural stage of
development substantiate a belief in science for faith
in theair practices.

o Systems of Cul ture

1. Kinship System - Tne family relationsnip and way &
peopie reproduce, train ano socialize tneir cnhildren-
Nuclear VErsus extendaed. tatrilinea: versus
matrailineal.

2. Education System -  HCw v2UNRQ  ArsS  proYicES NI Th
intormanion, rCaiETge. €: 1013 ars sEioze, -
2gucat.icn SveTeT Ta . 0B The FZT.e METPTS DY LT Tou.T TS
sophisticatec. 2oulsticnal t2chAn3.i0gy.

g Economic Systems - The manner 1n whlch the scroiet,
produces its goocds and services.

4, Political Systems - The means ot gQovernirqg t1or
mairtairing order and exerclsing SOwer anc soShority.

5. Religious System - The means for provigirg mesning &na
motivation bde2yona the material aspects ot lite.

6. Association System - The netwoark of scciai groupings
penple torm. Secret societies, trsde Qroups.,
protess.gral g-cups.

7. Health System - The way & cuiture prevents and cures
disease or illness and cares for victims of accidents.

NATIVE Schvites JiviZilNg 1797
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TURAL STURE

11|

Recreational System - Ine wayz 1= «=1ch & pecople
socialize or use their leisure time. osome cul tures
enjoy sports, while another may consiger 1t Dbag

pusiness.

Managing Cultural Differences., fniilig R. marrie, &cto-r §.

Moran, Gulf Fublisning Company, rouston, Texsas, 1v79.

Procedure

1.

Closure:

Tell

anove characzc

Divide the class into four groups. Assign tne term
"culture"”. Have each group come up with a group
definition of the term. Have a reporter for each group
put their definition on the boara.

FPresent definitions from the teacher infcrmation.
Compare to the students.

Introduce the ten characteristics of culture. Discuss
each one indivaidually encouraging student
contributions.

Introduce the eight systems of culture. Discuss each
individually agaliln enccocuraging tre studerts to
participate.

ulture can te ewaminecg Dy using tne

y €
anc < sstems.

students tnat
Eristl

ﬂ i
[T 13}

Evaluation:

T he

Jgefinitizcns given Gy STLIents wali cetermine .1t T

understand the term “‘culture”.

You can determine trom tne students contritutions whether

they

are able o exanine cultura2z using the systematic

approach.




PART 1 - WHAT IS TO BE EXAMINED
2. Functioning Cultures

Objectives
students wiils

al be able to understand that ones own culture 1s dynamic
and changing;

b) examine their own culture they live in;

c) be able to identify the influences that crezt=zs anes
functioning culture.

Teacher Information

Model of Functioning Cul ture

FUNCTIONING
CULTURE

Saource:

The Individual and Culturt, Native Studies for STEP I1,.
w012l Dumont Institute.

“are the stugents aware that they will be s:amining
IhELlr” cwn living and functioning culiture.

Truct the students to takre the time to visualite how
r great grandaparents livea. Trey are to n2ve a tew

et v SERVICES CIVISION, 1989




CRUOSD LU TURAL

STUDIES ) -

notes on 1it.

S Next have each 1ndividual examine Now c/ne lives az a
student and take a few notes on that.
43, Assign the following questions to the class:
a) compare yaqur great grandparents culture ang veou-
Own. what are <come of the giltterences Detween
them.
) what might have brougnht about tnese cranges?
c) Why isn‘t your culture the same as vyour
grandparents?

L

them

6. Have
simil

Present the model to the students and discuss it. Have

make up their own model with their own influences.

the students share their models so they can csee
arities/differences.

Closure: Recap:

Evaluation:

culture changes over time

influences that bring on the change

ones ethnic culture, lifestyle, _chosen profession
and other factors intersect to form ones cwn
personal functioning cul ture.

Monitor the modules diagrammeda by the students for

uncerstand

TE as

s1gr.
r ie

=
cED

1ng of the concept.

ae2st questiocns done craily are =.=z5 1ndicaTIcc
arned.
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CRESS CUL.TURAL_STUDIES

PART I - WHAT IS TO BE EXAMINED

3. Understanding Cultural Differences

Objectives:

a2nSeE

A grperience simulated cultural differences

b. be aware of daitrerences ang understana ST
mlsconceptions of differing cultures come about

C. enjoy participating i1n a cross—-cultural simulation Jame

Teacher Information:

Bafa Bata 1s a cross—cultural simulation game. In play:ing
the game, students will be able to experience the same
feelings that true life situations would give them.

fhe game requires that the class be divided 1nto two
separate groups. Each group will require a separate room, a
monitor/leader and a cassette player. Each room should have
a chalkboard or a flip chart. The game itself includes tne

necessary cultural props needed to play the game.

Overview by Rafa -

'Farticipants are briefea on the general purposes ot =ra2
zindlatizn ang divided 1nto two groups or “cultures”. t-=
Zre Thar intrcduced to the values. expectations and custz-msz
=¥ tre.r new —ulture; ~lphans are retaxed ara = .=
T EmTA | contact Aand intimacy within a se'ics™n i
A- 0 Ta, suruohuare, TH Aans ME3ISLre 2 gE&o=ac S LA F
e =02 fgerTorsi s 1n the MarksSnoLaAal = T

v tand ang feel comtortabis with -1 L~

er ar e e 'cnanged. The observers atiempt o
learn as much as possible about the values, ncrms and
customs of the other culture without directly asrinrg.
After a fixed time, the observers return to their respective
groups and report on what they saw. Each group tries t3
Jevelicp hypotheses about the most effective way to 1nteracs
witt the other culture, based on the informatiomn providec t.
the observer. After the hypotheses generating discussisn
the participants proceed with persons taking turns &
att=aprTing  to 1ntegrate into the other culture. wWoer
evar.one has had a chance to visit, the game 1s ended. b

ﬁ
snu\
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participants

*Rafa__ , Bafa, A Cross_Culture_ Similation., =~.

216
Fqg.

il.
1977,

olmile
FlDi4,

Explain
exercis

2 Divide the class i1nto two cultural groups.
Each

and th

AAA R

el
- -

tnen discuss anag

Twzitoh

7.

Street,

to whole

e.

The

e Betans.

class

ANA&lyze tne e:perli=snce 4

Thirts

Calitornas

Arry
Mar,

Box Piv, ve:

the aintention of the

The Alpnhans

group should have a

facilitator/monitor to help the group in learning their

culture
props.

Have ea
cuiture

give them

Each gr
other c
allowed
Everyon

iy vVisitor
necessa

the other culture.

and rak

e

Wn

S ho

as well as

ch
. Give each

oup tas an
ulture.

provide

cultural group
group the
time to learn and practice their culture.

observer to
Briefly

them with their culturai

listen to tne tape of thear

necessery materials ang

Go 1n and aobserve the
observe only, no questions

. Each observer reports back on .what s/ne saw.

e gets a turn.

s will then go 1in
ry cuiturai

2 sure everyche

1o
1
b

scrite the otrer

at did you

w d.dga vyou fe=;

when yo.i visited

for two minutes, given tre

props and attempt to integrate i1ntc
Facilitators will time the visitocrs
sets a turr,

CLl TureE .

think about them.

&mna triges T

integrate into their group.

4,

CAT A .

»

[
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Fiowm

A Cross Cultural Similation,
<18 Tweltth Street,

Fg. 7.

How did you feel whemn tney visitead vou.

rry  Snarts,

~., 53
Box 91@, Del mar. Lalatorniz
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LRSS CULTURAL_STUDIES

LR}
A a

S 1t given a choice ot either cultures to live 1n,
which would you choose? Why~?

7., Have the twoc groups demonstrate their cultures allowing
time for observation and speculation. When 1ndividuals
teel ready they are Yo 1rnteqgrate ints the demonstrated
cultural group.

8. End the game. Have each culture explain itself.
9. Debrief with the class as a whole.
a. Go through the first observations
b. Ask the following questions:
1) how do you feel about the other group
now?
11) have vyour feelings changed since the
first observation? Why?
i11) how did you feel integrating the second
time?
iv) would':you choose the same culture to
-~ live in as you did before? Why or why
not?
. . .
10. Close having the stucents dfaéxng corclusions Trom tne

experlience. Chart the observations on the board.
Evaluation:

The closure can be the evaluatioh to observe the learning
that took place. .

‘
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Objectives

Students will:

a. Understand tne mearning of tne word “i1gertity

b. Be able to understand

identity.

Ce. bBFe able to identify

identity.

d. be able to develop
skills.

Teacher Information:

factors

how certain factcrs affect ones

that oaoes affect ones

their observational and analytical

Definitions:

Identity - distinctive individuality; condition of
oe1ng a specitic person or thingg The
Scribner—Bantam English Dictionary
bBantam Books, Toronto, 1985.

Identity - the condition of being oneself or

itself, and not another. Random House

College Dictionary, Revised Edition,

Random House. Inc.. 19843.

Most things that w2 are made up of are beyond
These factors aid i1n the creation of cnes “ident

Examples of Influencing Factors

our control.
1ty”.

birth order

sex

birthmarks

race

social status
eccnomic status
adoption
divorce
1llegitimacy
level of education
religion

how media portrays people
language

physical appearances
perception of self/others
community

geographical lozation
Nistorical values
tragirtizsnal values
Immigrational Experaience
marriage

career choice

NATIVE SERVICES DIVISION, 1989




vl Lue . oheme DiLDLES

e
)

eye color - community stature
nair color - personal tragedies
si1ze
weight
c Ltong lLance - a film about Sylvester Long fraom Winston.

Salem. This parents lived on a plantaticn and ~ere black
slaves that were part white. Throughout the fi1im Syivester
takes on the identity of an Indian man.

o Bill Reid - EHill Reid’'s mother was from the matriarchai
Haida Indian Group and his father was of German/Scottish
descent. EHill was raised 1n the City of Victoria and worked
there. Later in 1li1fe he 1learned the Haida jewellery and
totem pole carving trades. He eventually moved to the
community of Silitka to carve a pole for the community.

Sources:

(1) Long Lance - NFB., available GDI Library (58 minutes)
(2) Bill Reid - NFH, available GDI Library (30 minutes)
() Native Studies Step II. The Individual! & Culture,
sacrie: cumont Institute -

Procedure:
1) Write the word "identity"” on the board. Have the

students come up with their own definition.

2 Lepentimg zr- tre size o7 the —lass, “xoE oA Tew Or ai
SLUGENnTS rE57 LUE LN SETIin:TLon

2 rost & dictionary J=tiniticn. Lompare 1t =z the class
answers.

4) Talk to students on how differing factors affect

individuals identity. Use a few factors from the list.

3) Have the students "Brainstorm" for more. Go for 20-25
in total.

6) Discuss each of these factors individually.

7) fresent students with the foliowing guestions before
viewing films:

a) Note the etnnic background of each man.

NATIVE SERVICES DIVISIUN, 1989
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b) Note what route 1n life each man choce.
c) Why?
d) Why didn’'t they chose to i1dentify as a Metis™

Fresent the video "Long tLance" ana “Bi!}l Re:d-

Have the students use the noted informaticn anc compare
and contrast the two men and their lives 1n regarcs to
their identities.

As a closing exercise have the students think about
their own identity. Instruct them to take a blank
sheet of paper and write words and statements that
reflect ones own individual identaty.

Have the students share their identity sheets with each
other.

Evaluation:

1)

Understanding of the concept of identity can be
determined frcm tre student definition.

Rssessment ot crainstorming exercise of influencing
factors can be done to determine comprehension.

Cbservation and analytical skills development can obe
assessed from the students ability to cempare ana
contrast.

NaTIVE SERVICES DIVISION, 1989




CR0ST CULTiRL oTUDIES 1=

PART I_ -~ WHAT IS TO BE EXAMINED

S. Stages of Ethnicity
Objectives:

Stugents will:

a)l Understand the concept of ethnicity
b) Be aware of the levels aof ethnicity
c) See that ones ethnicity 1s voluntary and changing

Teacher Information:
Definitions

Ethnic Group - a microcultural group within North
America with unique characteristics that
sets it apart from other cultural
groups.-. It is involuntary even thoughn
it is ° optional for  individual
identification. It has a historic
origin, shared heritage and tradition.

- An ethnic greup has a 'sense of
peoplenooda. = -

Ethnic Minority
Group - shares the same characteristics as the
ethnic group . but 1t alsoc has unique

physical/culfural characteristics which
enable i1ndividuals who belong to other
ethnic groups to’ easily 1dentify 1ts

mengers; often for cisc-iminatory
purposes e.g. Native Hawaiilans have
AN1GLE physical andgd cLitural

characteristics, Jewish Americans are
distinguished on religious and cultural
characteristics.

Ethnicity - the' degree to which co©cne identifies
oneself with ones own microcultural
group. It is voluntary bescause one

chooses to identify.

Ethnocentrism - when one judges other cultures by one
own culture (values and norms). Gne
looks through his/her own perceptual
screen as the right way.

Students should be helped to understand that just because

one thinks an individual is a member of a particular ethnic

NATIVE SERVICES DIVISION, 1989 ;
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group does not mean that individual thas a strong i10entity
with 21t.

Stages of Ethnicity

Stage One - Ethnic Psychological Captivity - at this stage
the i1ndividual nas 1nternalized the negative beliefs about
his ethnic group that are institutionalized within society.
The individual is ashamed of the ethnic group and his
identity. He may respond by either avoiding other ethnic
and staying totally within his own or by denying his own
group and going for total assimilation into the dominant
culture.

Stage Two - Ethnic Encapsulation - one participates mostly
within his own ethnic community and believes that his own
ethnic group is superior.

Stage Three - Ethnic Identify Clarification - the individual
clarifies personal attitudes and identity here and develops

a positive attitude towards his ethnic group. The
individual accepts his self and develops the characteristics
needed to respond more positively tc outside groups.

Stage Four - Biethnicity - at tris stage cne has a healtny
sense of self and can respond and participate in ones own
ethnic group as welil as 1n another ethnic group.

Stage Five - Multi-Ethnicity - the 1ideal stage. One can
function within several cultural environments. The

ingividual 1s  able to wunderstand, appreciate and share
vAlUs3, symbols, etc. of several ethnic cultures.

- TLhE suages are a4 gradas: developmental process
- ungdar certaln Cconcitions 1ndividuals may go  up or down
the leveis. This makes 1t changeable.

£ SERVICES DIVISION, 1989
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national |\
identity stage

Model of "Stages" =
ot _cthnicaity"” Multi-
ethricaity

T - |

|
Biecthnicity |

o

in
~t
Pl
T8}
D
b

[

Ethnic ,

Identity I

Clarificationi stage
HE L [

7

Ethnic r———————— —5 ew
Ethno- \ Ethnic { Discover
—7Encap (‘\ of Ethni+

sulation I\city / stage 2

_— N

cent-
trism

Etrnic
: Psycho-
' ilogicatl

W Captivity | stage 1
<«
Teacher Information(cont‘'d)

Running Brave - this video 1s about an American Indian
olympic athlete anag his struggle with his
ethnicity trhroughout hise carear arc personal
T1ve

Resgurces

Teaching Strategies for Ethnic Studies, Second Edition.
James A. Banks, Allyn and Bacon, Inc., Toronto, 1979.

Running Brave, available on VHS (Gabriel Dumont Institute

tikbrary)
Procedure
1) Present the first two definitions to the class.
Discuss each thaoroughly to ensure the students

understanding.

Z) Fresent the definition of ethnicity and the modeal to
the students. Discuss each level of ethnicity. Use
examples and encourage students to participate.

NaAaTIVE SernvI1CES DIVISION, 1939




4)

3)

6)

Evaluation

UneL STUDIES Lq

Give the students X or 4 saituationhs to e-amine and
decaide at whicn level &a certain 1inaivicual 1is
functioning. Example: A young man leaves nis small
ethnic community for the city. He gets educated. finds
A Job, gets married and raises a tfamily. He never
returns to his carnunity and rever attemnpts to contact
n1s ccmmunity in the city, he dces acrnowiedge =hem but
dces not i1nitiate any furtner contact or sc-ixlization.

Have the students view “Running Brave' . Instruct them
to observe carefully so they can identify what levels
the various characters are at and the process of
identity clarification Rilly Mills goes through.

Recall the videos "Bill Reid" and “Long Lance". Have
the students examine the levels of ethnicity that each
man was functioning at.

Draw from vyour owh personal! experiences and give
students examples of situations where vyou were
functioning at different stages of ethnicity. Ask the
students to share some of their own personal
experiesnces.

The students’ understanding can be assessed fTrom their own
contributions and from their ability to identify the stages
of ethnicity in the varying situations.

AT LY/
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Lhizs LLTRREA. STODIES -

PART I - WHAT IS TO BE EXAMINED

6. Stereotyping

Objectives
Students will:

a)

b)

c)

d)

e)

oe able to understana the concept ot Sstereotyping
be able to identify various types ot stereotyping
oe able to function etfectively in a group

be able to develop their critical thinking skills

be able to wark on problem solving skills

Yeacher Information

Definitions
Stereotype h - an oversimplified generalization
about &a particular group, race or
- sec whag h usually ° carries
dercgatory implications
Bias - a tendency or inclination of
cutiook; a subjective point of view
Prejudice - an unfavorable opinion or teeling
tormed cetore rangd or withcout
NoOwWleage, t-cugrt or reas-o
Racism - a goctrine. That 1nner=n=
differences among tn& V&rigJdsS LUTaEn
races determine cultural or
individual achievement, usually
involving the i1dea that one s own
race is superior
L
Resources
1) The Random House Colleqe Dictionary, Revised Edition,

Random House Inc., New York, 1984

Stereotypes: Ffast andg Present., Defeathering the
Indian, Emma La FRoque, The Book Scciety ot Lanaada,

Rgincourt, Canaga, 1975.

Bevyond Bias: Informational Guidelines for Reducing
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Negative Bias in Instructional Materials. Community
Education Branch, Sasn. Ed., 1784.

4) Eye of the Storm, Tre Centre for Humanities. New rord
10349, Copyright ABC News. Avallable GDI Library (vHS)
(Film) LLultural Reilaticns, Regira City Feolize.

S) Stereotypes. Upstream iFroductiors terectyoes {1 wNUw
WHO I AM) Gabriel Dumont Institute.

Procedure
1) Introduce the terms -
1) Stereotype
2 Bias
3) Frejudice
4) Racism
Discuss each one 1ndividually using example of each;

encourage student contributions.

2)

4)

i

Ask the students to think of words that are used in
connection with certain groups; race or sex 1n a
nEgative, stereotyc.cal Way. -

o il1st tne words &nd ao0i1scuss how these words put
down ethnic groups. se:es, jobs and the agedga.

o discuuss how dgirfteEring people are 1llustrated in
STErecypiTal ways

examples llas  =rZre. SSvels, rniz=or SZzv=. fe -z
toores, Fos1ez, TE515 it possitcle, SHSw =ISZ STtuad

View "Eye of the Storm" or "Stereotypes®.

Separate the class into 4 groups. Have ea&ach group
select a reporter. Assigrn the following questions to
the groups to discuess:

1) how i1s prejudice acquired??

2) how can stereotypes affect people”?

) what can be done to prevent 1t”7

4) what can done as 1ndividuailis or groups to combat

prejudice and daiscrimination®

Llose with the grcup reporters giving th2 oral reports
to the rest of the class.
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to the others, [t 1s starting to
represent a pyramid. When this
Lappers tre 1deo123v  changes.

Ihi1s d:&gram represents  a ruling elit=
scciety, The power ana communication
all comes from the top and flows agown

L

moncpoly on edicatior. polltica: [Cows

sFi..¥, e2c. cevelops. A slave scociety roras. it csccom
more political but &appears m@more uncaivilized. Ir tn

society people are out to get and take from one another.

4) Thas 1s a bureaucratac

society:
- @ ruling class (elite)
- a managing class
- a working class

- a class of dispossessed

people
A ruling class calls the shots from the top. it
competitive society. You compete with others at your level
so you are not so open with others. Being too open could
get you out.
icp i2vel - M™anager )
Znd ievel - Engineer - an example of
irda level - Foreman i - a mining
4th level - Straw Hosses - o©organication
Stn ievel - Miners
In a bureaucracy clear corders come down but unclear Teed
1S reTturneg conoeIlltiveress), {t 1= future gosl crisn
TversToe ..z ioes - nE s T= e, i. 18 3 =IZz.l=t
iNgl . agaiiz o,

The tour patterns sre nei1trer good or tad, they are ;ust the

pattern of human developmerit.

Resources

1. The Origin of the Family, Private Property and the

State, Engles and Friedrich, Fenguin Publications,

1989.

2 Culture, People, Nature, 5th Egition, Marvin Harrais,

Harper and Rowe, 1988.

Sy The Gods Must Be Crazy, Vh3, Availatcle GDI Library.
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"
s

UNIT I - WHAT IS TO BE EXAMINED

7. Patterns of Social Structures

Objectives

stugents will:

a) be aware of universal patterne of social struc-ures

b) have an understanding of human development in regards
to power and communication

c) be able to develop their observational and analytical
skills

Yeacher Information
Patterns of Power and Social Structures

X Arrows represent the flow of power and communication.

& This social structure existed in tre

time of tribal societies, it was the

Y time of hunting and gathering. The

diaqram resfesents that social

structure. Example: a representing

council deciding where the buffalo meat
is goinrg. The arrows show how each

person i1is represented. The crief 1s not i1n the center. He
1s part of the circle. re 15 the same as the others. Tnis
is a government with no private propertv, no surplus: people
kad enough. No Qgroup cr pe-son stood above the community

{senocracy). The circis < L accTrs with the eccorow .
Trer2 185 no euploitation e~ Cooaerat.onr, Fower 1is
~ha-i1smatic. [t resiaoes 10 inGivio.als zTirenQtn as hunter
ans . eader. The people o7 this societ+. are nomadic and

tneir time is full. Time 1s all spent in gatnering of taood.

This social structure existed 1n
the time of pastoralism and
agritultiratiism. This society
produced more than it needed so
there was a surplus. The chieft
has achieved more power and sets
himself from everyone else. The center

0 is 'tne’new emerging elite. This example represents =~
sroinary family group. This society 1s getting more

ZSPDEClLALILZEZ 1N trade. [t is a sedentary society.
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Assess student answers and report for understanding.
Monitor groups to Lnsure evervone 1s contraibuting.
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Procedure
1) rresent the patterns ot power and communication to the
class. Take the class trocm the tribal sccial
structure through to the present day ocureaucracy.
<) Discuss
1) rossiole changes that turned hunters and gatrnerers
into agriculturists.
2) How surplus brings on trade specialization.
3) How technology can take rural society to tre
urban.
4) Slavery, feudalism
) Modern Industrial society and the growth of
individualism.
3) Fresent the video "The Gods Must Be Crazy". After
viewing, ask the following questions:
&) Wnat socaal family relationships are observed in
the fiim?
b} What oifferences 1n cultural values were observed.
c) what was observed about the concept of "praivate

property"?

- w11l tt o law rea. . Tor = AL ZErMSE T LTE CUASOMman s

~hat role did the government nlaye 10 the film™

m
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JPART II - EARLY INDIAN LIFE

iy

1. Legislation ana Terminology

2. Theories of Urig:n
3 Traditional v§1ues and HBeliefs

i
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CROSS Lol ke 3 iUDTES

PART Il - WHAT IS TO BE _EXAMINED

1. Leqgislation and Terminoloqy

Objectives

stuudents wiiis

a) be aware ot the legal terminology wsed to i1dentity

abcriginal peoples past arna present.

b} be able to understand some ot
effects of the Indian Act.

c) be aware of Eill C-31.

Teacher Information

the dgiscriminating

Native Peoples
Registered (Inuit : Neti%/ %Non-Status
. / ;
D E——————— e ——————————————
Treaty l 'Non—Treaty
- Ont Fow.
- Frairae Maritimes
Frovince 2ht (S rations)
E. Hol .
- N b Nowa il
Yurcon

Frairie rrovinces

wRdIVE SEPVILES DIVISIUN, 19HY
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H.) Treaty someone descenc2d trom an Ilndian bard
who signec Ttor lrsaty.

o) Non—Treaty someone was sent out by the tedera;
government to register anyone who was
deemed to bte an Indian but had not

signed lreaty

) Inuit an aboriginal person who lives or
agescends from the Arctic regiron ot
Canada
D.) Non-Status they do not have status (Treaty Rights)
for various reasons
1. enfranchisement - careers
- army
— personal choice
2. rarriage
2. rot registered for some reascon
E.} Metis anyone 0t mixed European and Indian
ancestry
any mixed European and Indian ancestry
that 1s not eligible for status under
the Indian Act
anyone descending from the hnhistoric
Metis who evolved 1n Western Carada 1nt:z
& unique group of fpecoples
s=et-Qenriar:tion AN Ce rEeCI LISl =S
UEtis Dy @ METLIS CoOmMmuTL Ly
F Aaboraiginal
Person A.yone ot Ingian ancestry

Nl EVE SERVILES wiviolUN, 1789 )




LERES Ll TURAL SIUDIES —_—— S -

DISCRIMINATION WITHIN THE INDIAN ACT

EXAMPLE I

Treaty Metis

becomes Non-Status Hetis still
Metis
Man
marries a nlrries a sarries a sarries
/Non-utivc Truty Indian /Non-nctive /Tnaty lndhn
Metis Metis Treaty Treaty Metis Hetis Metis Metis
Woman Man Woman Man Woman Man Woman Woman
White? White? 3/4 3/4 M1l/4 H1/4 M 3/4 M 3/4
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2. Treaty Indian

4, Non—-Treaty Indian
. Inuit

=1 Metis

7. Non—-Status Ingian

Have each group put their detinitions on th2 boara.
Liscuss the definitisns using the aintormation 1n t-e
tront ot less. iresent the visual.

Discuss the Indian Act and using the 3 examples show
how they discriminated against Indian women and men
{(from Teacher Information).

Have a discussion of the changes Bill C-31 brought in.
(SASK. NATIVE WOMEN'S ISSUE SPECIAL ISSUE, JUNE 1986)
RESOURCE PACKAGE).

Using the article "Illusions of Equality", read ang
discuss the cases. (Resource FPackage). Answer trie
questions asked within as a group.

NRTIVE
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AS y2uL Zan see Trom the above examples, the In31am —~ct wAaz
discriminatlng.

Tne government decided to amend the Act and to s=e tnat r--==
funaamental principles were respectea:

1) all discrimination be removed from tne lndiar w~Ct

2) [ndian status and band membership ri:ghts be recstcrea t-
persons who lost them

) Indian bands nave the right to control treir own
membership

Bi1ll C-31 was the amendment brought in to stop the discraiminaticn
and return rights to the persons who had lost them under the oldg
discriminating act, but there is still a great deal of confusion
with the implementation of Bill C-31 (See Resource Package for
more information).

Resources
1. Unfinished Business: Aboriginal Peoples and the 1983
Constitutional Conference, N.X. Zlotkin.
2. Saskatchewan Native Women’'s Association Newsletter Bill

C-31, Special Issue, June 1986.

I "I1llusions of Equality”, Aboriginal Women's Council of
Sasratchewan, October 1986 Newsletter.

4, The Indian Status Issue. Saskatchewan Native women <
Asscclation Newsletter, Jure 198S5.

Procedure

1. Have each person write acwn a qQrcup that ne. =-=2
identifties with, €.g. Metis. L&anadiarn. Lhinese
Then have each student write a definition of that waord,
e.g. a Metis is . . . . . . . . .
Have each student write positively about what 1t means
> te 1in that group, e.g. Being Metis means goirg to
Fcorums at New Years for bullets.
Set everyone to share their writing.

= Jivide the class into 4 groups. Assijn eash graus oo

a=xfimne the following words:

e Status Iindian
‘ ~egisterea Irdian
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Treaty Homan> &

/N /0

Treaty Man <:::Treaty Han Treaty Homai:::> [ Treaty Woman

Father enfranchises
and the whole family
becomes Non-Status

A

'NOB-SEStus Woman Non-Status Woma

@Status Han G-Status Man

marries marries marries i
status white woman // status :::;;es

non ///’;;;\\\\ non
status status | (status status.

woman woman /// man ’ woman

100% 100% 1/2 1/2 100% 100% 2/3 2/3

Hetis \
man



CRUSS. CULTURAL STUDLES

PART_II_~ WHAT IS TO BE EXAMINED

2. Theories of Oriqin

Objectives

students will:

a) understand the concept “theory"”

b) be aware of varying theories of the origin of man

c) be aware of varying theories of how man came to Nortn
America

d) be able to understand that legends are important part

of the Indian traditional way of life

e) know that 1legends are used to teach and bass on
knowledge.

Teaéher Information

Definition

%

Theory - a more or less plausibte or scientificali-
acceptable general principle offered to explain facts.

The New Merriam _Webster Pocket Dictionary, G % C Merr::a
Lo., Springfieid, Mass. 11V1, U.S.A.

Theories of Oriqin - . ;

m
14
N

I

‘1 The Bible - (3iereziz' - God created Ear=-r., t-

Moon and ail 11vang things upon tnhe wartr,
created Man.

D
0

(11) Various Indian Creation Stories

Indian people of North America were a people witn =~
oral tradition who "did not have a written iangusz_-.
therefore the art of storytelling was important. ERa
1s how the knowledge and history of the peoplie were
passed on. Storytelling was a gift to be perfectea.
Storytellers had to have incredible memories., humaou-

sense of drama, and body larnguage. The people to.3
these legends to teach, to explain events ang tc
entertain.

iiveE SERVICES DIVISION, 1535
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STUDIES

les ot Creation Stories (See Appendix A}
The Winnebego Account

The Blackfeet Genesis

Chichipistikwan - Cree Legends

Theories of How Man Came_to North America

1)

3)

4)

&)

Bering Strait Theory - a lana obridge joined
Siberia and North America. Wandering Asian and
Siberian tribes came tc North America after the
lce Age. After the ice disappeared the bridge was
still there so tribes spread all over North
America, hunting as they went.

American Genesis - an anthropologist found skulls
dating back 70,008 vyears in California. He

developed this theory that the first man
originated in North America.

Lost Tribes Theory - eariy explorers and
historians believed that there were ten lost
tribes of Israel. They had been carried away from
Israel by the King of Assyria and that North
America was populated by these lost tribes.

Sunken Continents - (Atlantis and Mu) - It wsas
believed by some that Atlantis was an island in
the Atlantic Ccean &anc Lemuria was an 1slanc 1~
the Pacific Ocean. The theory 1s that these
islands sank into the oceans and the people
populating them jJumped 1int> boats ang came tc
North America.

Continental Drift Theory - Alfreoc Wwegner (1530-
1938) a German meteorologist saw the dry land of
the earth as a single vast continent he nameo
"Pangea" . That 1s Greek for all and earth. He
believes that a slow drifting apart began towards
tre end o~ tne Mesozoic Age and by the Fleistocene
Age the land had taken position as the Modern
cantinents. He believes that the continents can
be fitted together like a jigsaw puzzle.

Multiple Genesis - the theory 1s that man 1s
everywhere and began everywhere at the same time.
north America 1s only ore place of all of the
Teglnnings.

NARTIvE SERVICES LIVISION, 1989
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Sources:

1.

FEN

Procedure

1)

2)

American Genesis. Jeffrey Goodman, Summit Eooks, New
York, 1981.

Holy Bible, RSV, Tnomas Nelson Inc., New vork, 1972,
Literature of the American__Indian., Thcmas &. Sanders.
Walter W. Feex, Lollier - MacMillan FPublishers. London,
Untarioc, 19/77.

Lost Tribes and Sunken Continents, Robert Wauchope,
University of Cnhicago Press, London, 1962.

Native American Myths, Seneca Sk Woman, Filmstrip,
Encyclopedia Britannica Educational Corporation,
Chicago, Illinois, 1978, GDI Library.

Physical Geoloqy, 6th Edition, Lut Johnson, kKaufman,

Frentice Hall Inc., Englewoad Cliffs, N.J., 1982.

Stories of Wesakechak, Cree Legends, Curriculum Studies
& Research Dept., Sask. Indian Cultural College,
Saskatoon, 1979.

Intorm the class that discussion will take place on
varying "theories®. Asr. the students to voluntarily
detire theory. DPiszuss tne detinitions.

Introduce the idea of different theories of origin:

2 discuss the biblical Genesais

) discus=< r-w the differing Indian groups nave treir
own <STtOry on creation

) taitk wizinr The class  on the oral tragition ot

traditional Indian people

Read one ar two of the Indian creation stories
flegends) to the class. Discuss. Compare to the bible
teacnings. Similarities?

View the +tilmstrip "Seneca, Sky Woman". Discuss the
similarities to the bible storvy.

Introduce the different theories of now man came to
North Americe. Discuss each one incividually.
Encourage student participation.
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- Have the class each write their own legend on creaticn
or how man came to North America and assess 1t tor
understanding of & legend and how 1t can carry on
krnowledge

- discussion/questicns carn ke assessed tor comprehension
tnroughout the lesson
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FART 11 — WHAT IS TO BE EXAMINED

3. raditional Values and Beliefs

Objectives
students wiil:
Q) be aware ot trne aboriginal peoples traciticnal values

and spiritual beliefs

b) be aware that values and beliefs are passed on through
storytelling

c) be aware that legends/storytelling are an important
part of traditional education

TJeacher Information

Indian Values Non-Native Values

live 1n harmony with nature - conquer nature

take only what one needs profit motive

group success individualism
cooperative .  COmpetitive

use land own land

age youih

religion, way of life religion, part of lite
extended family nuclear family

o Elders are the most important resource for gaining an

understanding of Indian tradition and values. They are
tne men and women who have earnred resgect for their

wls30om, They are the spiritual leacers.
(=] Ine religion. or spairituality of traditiorz: shoriginail
peopies 1s tneir whtole way of life. Eacn group nas

some differences 1n the beliefs in the creator and how
the world exists.

o Example: Plains Indian Version

it is believed that everytring 1n creation revolves 1n &
circle around the center, the Great Spirit and everything
within knows of the harmony with one another except man. He
must learn it. When we are born we have a beginning within
the circle. We must learn 1ts wisdom 1f we are to become

whole people. We <spend our life within the circle seeking
wisdom and growth in all directicns. The <c=arch tce wlisdom
1s our vision qQuest.

The OGreat Spirit passes on rknowledge thrcugn eiders.
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Messages are carried to the (Great Spirit through tne smoking
of the pipe and sweetgrass.

There are four great powers of the Circle/Medicine Wheel.
It travels 1in a4 clockwise direction. the same as earth
moves.

The Circle’s Four Directions _and Characteristics

North — Wisdom
— Color—white
North - Anigal-buffalo

East—-I1llum
—ination
(have per-—
spective)
See Clear

West-Intrc-
spection
(able to look
within) to
examine ones

thoughts and and Far
motives - color-
color—-black gold
animal-bear - animal-
eagle

South - Innocenc r TrustSHY
- color-green
- animal-mouse

perceives or understands from one cirection he

1T A peres 1.
emzxin 5 partial man.

will r

Examples: Ferceiving from the North only, a person will be
wise but cold and without.

Ferceiving from the East only, a person has far-—
sightedness but 1s not able to get close to
things. His feelings cannot be touched by anyone.

Ferceiving from the West only, a person goes over
the same thought again and again and 1c
indecisive.

A South only perception is too near-sighted and
can only see things right in front of him.
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A person can perceive from two directions and
stiil not be whole. Not until they are able to
perceive from all directions and make a decision
within the balance of the four directions is a
person considered to be whole.

o Stories/legends were used to teach. The indigencus
peoples languages were not written down. Stories were
memorized and passed on. They are read symbclically

as they are allegorical.

St Ams o e

Sources

— e — . — - -

The Sacred Cjircle, NFE Video, Available GDI Library.

Seven Arrows, Hyemeyohsts Storm, Ballentine Books, Harper
and Row Publishers, New York, 1972.

Yhe Story of Jumping Mouse, John Steptoe Lothrop, Lee and
Shepard Books, New York, 1984.

Procedures
1) Present and discuss with the class the difterences
between Indian and Non—-Indian values.

) Talk about elders as spiritual leaders.
3) fresent the Flains Cree Medicine Wheel.
Visual -

w1t

m
m
n
i
)
e
"+
D
¥

Diszuss the directions and characteristics a
2ach direction thoroughly.

4) Ask the students to think about the four directions and
the characteristics of people born within the circle at
those directaions. Ask the individuals to share the
personalities tnat they come up with.

5) Tell the story of Jumping Mouse (It is more effective
if i1t is told, not read). The story of Jumping Mouse,

page 68 Seven Arrows or the Story of Jumping Mouse,
John Steptoe.

o) Could anything nappening 1in the legend sympolize the
travel on the circle of life?
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/)

Llose by showing the vaideo

*The Sacred Caircle".
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CRUSS CULTURAL SITUDIES

PART III - FIRST CONTACT AND-HISTORY OF THE PRAIRIES

-

Beginnings of the Fur Trade
Development of the metis

The Red River Insurgence 18469-1870
The North West Resistance 188S

The Treaties and the Effects

U b UWN -
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PART II] - WHAT IS TO BE EXAMINED

1. Beginnings of the Fur Trade

Objectives

student will:

a) tnow about the history of the beginnings of the fur
trade
b) know about the traditional way of 1life of the Indian

people and the effects the coming of the fur trade had
on their life

c) be able to practice the qroup process

Teacher Information

] Feudalism was a political and military system in Europe
in the middle ages (600 - 1408 A.D.) that brought law
and order. The Lord provided protection and land while
the peasants provided labour and military service.

(o] fhe feudal <system startea failing- as & result of
epidemics, poor crops and pessant resistance.

o To resolve the failing of the feudal system a
partnership was formed between the ruling class
(authority) and the merchant class (capital). The plan
was to go out and seek and seize new resources. The
church supported this thus easing the political
canscience.

o The age of Mercantilism enters. During mercantilism
more is exported than is imported. More money 1s made
than is spent. It keeps people dependent in the trade

route.

o Explorers came to North America to look for wealth and
power. They found the perfect place for fur trade.

o The area was too vast to be taken by force so

colonization came into being.

lkwe, - It takes place in the 1778's during the time when the
Eurcpeans first came looking for furs and made initial
contacts with the Indians. The story focuses on Ikwe,
a young Indian girl and the effects the fur trade had
on her life ana her people.
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Resources

lkwe,

Daughters of the Country Series. Natioral Film Board,

Avallabie Gabriei Dumont Institute.

World Book Encycleopecia. wWorld Kook Inc., Torcnztc. 1984,

Indians in the Fur Trade, Arthur Ray, University of Torontc

Fress, Toronto, 1974,

Procedure

1)

Update the class with a brief history on Europe and
feudalism and mercantilism, and what brought explorers
to North America. T

2) Present video "lkwe"

Give the students the following questions to focus on

during the film:

a) what was the quality of life far the Indian people
at the beginning of the film and at the end? (A 1@
Year span).

b} What were the relationships of:
1) Indian women
23 Indian men
3) traders

c) What were the effects of the fur trade on:
1) families
2) environment
2} lifestyle

d) What brought on the changes?

€ After viewing the film, divide the class in half
and discuss the questions. Have each group select
a reporter or else have each of the individuals do
the questions as a hand-in written assignment.

Close: Discu=s the gquestions in the film.
a) Each group reporter can present answers
or

b) gather in written assignments
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Assess the student cn the calibre of the o5ral or written
answers.
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PART III - WHAT IS TO BE EXAMINED

2. The Development of the Metis

Objectives

Students w
a)

b)
c)
d)

Teacher In

o

1lls
be aware of the origin of the Metis as a unique people

gain an understanding of the early life style of the
Metis

develop an understanding of the fur company’'s
competition and issues resulting from it

gain an awareness of the effects the fur trade had on
the Indians/Metis people

formation

1670 - * The Hudson's Bay Company was established by
the “Charter of the Governors and Company of
the Adventurers of England Trading Into

Hudsan's Bay®. It gave -the Hudson' s Eay
Company the trading rigﬁfs to all of the land
that arained i1nto Hudson’'s BRay. This region
became rnown as Rkupertsland. (See Appendix
B).

- France used 1independent traders and did not
set up a company and forts like tne Britisn

0igc.
- Tre F-enc- encouraged marriage to the
fnai1ars. it helped tc establish gooa

connections for fur trade and also create
alliances against the Hudson Bay Company.

-~ The british, did not encourage the marriages
unti. 714,

- The Indians supported the marriages as 1t
gave them a fur market and an easy way to
obtain trade goods. The marriage partners

gained prestige from the marriages.

- The children +trom the mixed marrisges wers
sent to Europe or to Eastern Canada (New
France) for a formal education. The children
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would then return to oe a permanent empioy=e
of the fur company. These offspring, Britisn
or French and Indian mi1: were completely
biiingual and bicultural.

The Seven Years war ended witnh tne Treaty of
Far.s. fhis was an &rgoing war hetweer
Britain and France for power. 1t gave tne
fur trading area along the St. Lawrence, the
Great _Lakes south to Louisiana to Britain.
With Britain gaining the power the French Fur
Trading Posts closed. The competition was
now gone and the monies paid out for furs to
the Indians and Metis plunged downward.

Eventually furs became harder to find so the
fur trade began moving westward. With this
westbound movement came the hunting of the
butfalo. In time 1t replaced the trapping
way of life, The Metis economy once
dependent on furs could rely on the buffalo
and the pemmican trade.

Fur trade was still in existence and
competition for fur began again as
independent merchant traders moved in.

The North West Fur Trade Company formed. The
independent traders formed the company 1n
order to protect themselves. With this new
formation, the Hudson's Bay Company no longer
had the monaopoly.

The Hudsocn s Bay Company grantea iord Selkirk

116,006 sq. miles 1n tne Fea Fiver z-sa.
This area was called the Territory of
Assiniboia. His plan was to establish a

colony for poor Scottish farmers and retired
company employees who did not wish to return
to England. It was also intended to hinder
the progress of the North west Company as the
settlement was across the company’'s maain
lines of communication to New France.

Settlers began moving in. Severe weather and
poor crcps made their life extremely harc.
They became dependent upon the Metis for
their survival and a friendly relationship
developed.
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tovernor MacDonell ot the RSS1Nn1bo1a
Territaory, concernea tor the settlers

welfare, issued two proclamations:

1) The produce from the colony was for tne
colony use onlv

2) It was 1l1leqga! to huns sut+aio trom =
horse

The Metis were angered by tne prociemations.
feeling their way of lite tnreatened the
Metis joined the North West Company in the
trade war against the Hudson's bay Campany
and the settlers.

The North West Company began promoting “Metis

Naticnalism”. In doing this the Company
assigned a leader for the Metis Nation,
Cuthbert Grant. The Metis functioned as a

democratic nation and resisted government
pressure from the Council of Assiniboia.

As the colony developed the Metis no longer
toock Indian wives. They married amongst
themselves and became a stable nation. A
unique and distinct Metis culture developed.
They had a definite role in the economy,
their own language (mechif), jigs and reels
music, dance, a combination of Scottish reels
and 3igs and 1Indian dance, dress tnhat was
definitely Metis, made from fur but decorated
with beads amd quills, but cut 1i1n European
lines.

e ss1rmish  at  Seven Qaks result=2g when =
new Gove-ror Semple and the settlers tried to
enforce Myles Macbhonell s proclamstions and
the Metis, led by Cuthbert Grant, resisted.
The battle 1lasted 15 minutes in which 21
settlers and one Metis died. It was a major
victory for the Mmetis but it dad not last
long.

The Red River Cart came about following
longer travelling distances, and a greater
carryinqg capacity. This gave to more buffalo
being killedq.

The two fur companies merged under the name
of the Hudson's Bay Company. This left the

rm IVE
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Frencn spearing Metis without emplicyment,

1875 - The population around this time in the Red
River area was 5,980. 4,288 w2re Metis,
1,888 wers settlers.

18494 - The puttalo hunt continued to =2vpana. The
Metis weErs rot paying attention to
Macbonell s proclamation of 1314 and carried
on nunting buffalo in their larger crganized
fashion. They also continued to trade
independently with the Americans.

1849 - Guillaume Sayer and three Metis were arrested
for illegal fur trade. They were found
guilty but let go unpunished. This was

interpreted that no one would be punished for
trading furs, so tne Hudson's Eay Company
monopoly on  trade was broken and free trade
was again giving the Metis more independence.

Mistress Madelaine. It takes place around a furtrading post
in Rupertsland around 1849 and the free trade movement. The
story focuses on Madelaine, a Metis woman, wife of the chief
trader. It brings forth the pain and the joys of the
realities of her lite.

Resources

1)

Frocedure

LY
a )

Metis Development and the Canadian_ _West, Calvan
kacette, Gabrie! Dumont Institute, Canadian Catalocging
in Publication, 1585,

The Skirmish at Seven QOaks, The Metis Histcr. series,
Gabraiel Dumont Institute Curriculum Unait, revised,
Joanne fFelletier, 1985.

Flags of the Metis, Calvin Racette, Canadian Cataloging
in Publication Data, Gabriel Dumont Institute, 1987.

Mistress Madelaine, ULaughter of the Country cseries,
National Film BRoard, available GDI Library (VHS).

Using a time line present the class with the history
from 1678 - 1E49. uUse the teacher information as a
guideline on periods of time to touch on.

¥ 1f possible expand 1n qreater detail on the following

Aalive SeERVICES DIVISION, 19&%




I

T T A

]araas;:

Th2 butfalo hunt (size and organizztion)

The Red River Cart

The Hattle ot Seven Qaks

- use the Metis History Bcoilers sz re=c..-
Availlable at GLI.

<) Liszuss ttuestions:

b}

b)

c)

d)

3) View

4) Ask
inaly

['PS

4)

3) "Loon

what
was

now do you think the Metis feel about the in:.. .-
of the Scottish settlers.

when and how did the Metis develop a sense o7 a
unique nation

what does it mean when the "Metics” are referrea =
as the "middiemen" in the fur trade.

compare the following lifestyles:
1) “Indian
2) Metis
J) Settler .,

the video "Mistress Madelainé".

the follow—-up questions. Discuss €=
igually.

-~

what roles did woman play in the fur company”™

4T vouw see Madelaine as raving Oiv1iGea (Tvalito-
why

wrnat i1nfluences of the church were partrayec ic
the film?

what company rules did you see being enforced z--
now did 1t affectg Madelaine?

Calls at Nighttall” held special significarce,
ao you think 1t meant? (Loon Calls at Nighttzi.
reinstating her traditional Indian values zr3

rejecting the name Mary and white man's values).

Evaluation

Assessment can be done on the discussion questions. ity

questions

1]

can be done orally or as a written assignment <—r

NATIVE Zeke ILES DIVISION, L96G




S LW ILhr. =T Jules

partially ocral and partialiy wraitten.

E_SERVICES DIVISIUN, 1989




LiFUs s

Objectives

Students will:

(a)

(b)

CRAL STUDIES i

PART II1 - WHAT IS TO BE EXAMINED

The Red River Insurgence 18649-187@

aware of the 1issues surrounding the Rea RKiver
insurgence of 1869-187@

know the role Louis Riel and the Metis played in the
forming of the province of Manitoba

Teacher Information

186

July 1, 1867 the Eritish North America Act joined
the provinces of 0Ontario, Quebec, New Brunswick
and Nova Scotia establishing the Dominion oOf
Canada.

The people of the Red River area were getting
nervous. Negotiations were taking place and as
rumour had it, Rupertsland was to be sold. Land
surveyors had already moved in. . It was also a
terrible year survival wise. The buffalo and game
had all but gisappeared and drought and
Qrasshnoppers resuitead wn crop failure. The Metis
teofpie Ioo-=a T Lluouis Kiel tor helg.

The nuagson s Bay Lompany and Sreat Brita:n agreed
tG¢ sell Rupertsland and the north west to the
Lominion ot Canaca.

Surveyors began diviaing land. The iend ownersnap
1ssue argse. [In &azgi1tion %o the t==2- Lt icsing
the land one tarmed tfor years, was the contlict of
the differing survey systems. The Metis developed
land division 1n two mile strips, one end facing
the river. [t was quite different fram the
Government of Canada method of one mile square.
(See Appendix C).

<
=2

The Metis also feared the loss of their language,
cultural and religious rights with tnhe large
number ot settiers moving 1in. This intlux of
settlers wou.d a:srugt the tragitioral Metis life.

In other words, tne two key 1ssues of the Metis
were:

(v=_ SERVICES DIVISION, 1989
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a) disrupticn ot tne t-aditionhatl lit=2style
b) lana entitliement

December. The French ano English speaking Metis
Joined forces and drew up a list ot rights that
they wanted ensured. The Frencn speaking Metas
supported the 1dea of deiaying the Gavernors frcm
coming 1nto the erritory until the rights wer:=
guaranteed. fhe English speaking Metis did rot
support tnis (See Appendix D for Laist of Rights
1869). Louis Riel formed a provisional government
to govern over the Ked River area. Thas
government attempted to enforce the keeping of the
governor out of the territory until the rights
were guaranteed. This split the French and
English speaking Metis. There was a fair sized
group that did not believe in the provisional
government and fought against it. KRiel found this
group to te troublemakers. Riel attempted through
negotiations to deal with them, but Thomas Scott.
one of the Canadian prisoners had nothing but
contempt for the Metis. He sneered at Riel and
made life miserable for the guards. Scott
underwent a court martial and was sentenced to
death. -

March 4. Thomas Scott was executed by a firing
squad. This death caused the English speaking
Canada to gemand that (ouis Riel hang for the
murder of Thomas Scott.

May 1Z2. In spite of all the anger., the House of
tommons passea the Marmitoba &ct creating the new
province. 3as well as guaranteeing precervation of
the language and reiigion of the Metis ang 1s5U1Ng
scrip for lanmnga i1n thne tuture.

A reward was offered for the capture of Riel so he
fled to the United States.

Although it lookec as though the Metis lana righrs
were guaranteed by the issuing of scrip, it didn't
actually take place until 1873. The government
made quite a mess 1n managing the land for the
people and the majority of 1t went tc ianc
speculators. Long before the government resolven
the iana 1ssue, any Metis left Manitoba tor
Saskatchewan hoping to recreate their clag
lifestyle (See map in Sask. Historical Atlas.
rescurce Fackage). They eventually settled into
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Resources

1.

bl RIS PRI

permanent commun; ties.

Red River Insurgence 1869-1370, Metis ristcory Booklerz,
Curriculum unit, Ltapriel bumont Insti1tutrte, Revises.
Joanne felletier, 194:.

Metis Development and the Canadian West, Contrasting

Worlds, Calvin Racette, Canadian Cataloguing 1in
Fublication Data, G.D.I. 1985.

The Metis, Canada‘s Forgotten People, D. bruce Sealy,

Antoine S. Lussier, Pemmican Pubications. winnipeg,
1975.

4, Saskatchewan Historical Atlas of Aboriginal Settlement.
G.D.1.
Procedure .
1) Fresent the students with a historical background of
the time period, using the da;gs and information as a
suggested guideline. -
w2 Assign the follcowing questions for oral discussion:
a, why dic toe spresrance of the surve,ors in the &=4
River upset tne Metis? *
~; wny 013 the Enqliish speakirg Metis fot c_ppor-
“w.et-
= wWhAT werz re penetits Ot ThEe ME1i3 Sh@.n =urvey
s,stem ocver Tne government systerm:
d) was Louis Riel guilty of treason?
e) how were the setglers a threat to the Metis land
rights™
Evaluation
Stugent ungerstanding can pe determined from tne calibre ot
&nswers given. One of the questions couldg aiso be giver s
A written assigrnmernt to be graded.
MATIVE SERVICES DIVISION, 1939




CROSS CULTURAL STUDIES

PART_III - WH

4. The

Objectives

ctudent wili:

(a)

(b)

(c)

(d)

be aware ot the importance of the land titlement issue
of the people of the northwest

be aware ot the events leading up to the 1885
resistance

know of the circumstances surrounding the trial of
Louis Riel

be aware of the Metis lifestyle after 1885.

Teacher Information

1871

tha
i

rI-

~

- British Columbia became a province on the
condition that a railway be built to join British
Columbia to Eastern Canada. At that time Sir John
AR. MacDonald, the Prime Minister, had a dream of a
nation from sea to sea.

The national policy at the time was:

A} protective taritts
b) completion of the raiiway
o settlement of the west

- cr=atles were signed with tre Inc:an  naticns
Qivindg tNe vanadian government more contrcl. Land
ownersnip was transferred from trne Inaians to the
british crown. The Indian people were ther forced
onto reserves.

The building of the railroad progressed. The
route was to pass through the ferctile telt, the
Prince Albert area. Land speculators and settlers
pourea in that area. Land titiement was an 1ssue
again as there were already many settlers and
Metis settlied there.

- n2  MacDonald government gave tme completicr oT
the vrailroad contract to & Specitic raliwav
company. It also gave the company the monopoly
tor 28 years on the transpaortation ot the west.

-

il
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This monopoalv alicwed tne rail company to override
e qovernment and switch the rairiroad lmcation ro
Lhe ST, tne new Lanacian racific Raillway
LompaAny cont-ol ot lana and could not get 1t in
the north as 1t was already cwned by speculatars.

rrom 1873-1884 the Metis and the settlers 1n the
t2rtile belt area were petiticning Uttawa to nave
surveys done that would accommcaoate their
litestyle and land rights. The government aid not
do anything to resolve the survey issues so unrest
grew i1n the west.

The settlers in the fertile area found life to be
hard. They had an early frost and poor crops.
The speculators in that area had financial ruin
with the railway going south. With the buffalo
pretty well gone and the Indians being confined to
reserves, starvation set in. The Metis suffered
also but not the degree of the Indian people as
the Metis were tree to move around.

1884 - May of 1884. The settlers and the Metis held a
general meeting and decided to ask Louis Riel to
come back and braing forth tneir concerns to the
federal government. Riel returned and immediately
began petitioning Ottawa. Lawrence Clarke went to
Crtawa as the representative of the group.

[
0

S - March &, 1885. At a public meeting Louis Riel put
tortn & motion to form a provisional government;
2.7 a ©::1 -t rights was passed. HMscDorald
decisreq t& r.g-*s to e LnoftiClat.

|

March 1%, Tead, Fiel tormed a provisional
government arna made plans for resistance. He set
up headquarters at Batoche. The English speaking
settlers supported the bill of rights but withdrew
their support of the provisional government.

Marzh 21, 1885. KRiei == a letter to Supt.
Crozier of the North Weest Mounted #Folice
requesting their surrender or the Metis would
attack.

Marcn 26. 1885. Riel turned back a group of
Lrzzier 3 men that were going fTor supplies so
Crozier sent out more men. Two Metis met wrtn
them at Duck Lake to talk but a skirmish broke out
and both Metis died. After hearing about the

T
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CROSS CULTURAL STUDIES .= m_ mW ___CE
incident MacDonald sent out more trcocoge. He also
sent tood to the [ndians, trying to keeg them trom
suppartirg the Metis cause.

April 2, 1935, Big FBear ang Wandering Spir:it
carried on a raid at the Frog Lake settlement.

Two weeks later they seized fort Fitt.

April 4, :1885. B0 troops under Middleton went to

Batoche.
April 24, 1885. The troops encountered 138 Metis
under Gabriel Dumont. They fought but there was

not a victory.

May 5, 1885. The steamer “The Northcote" brought
supplies to the troops.

May 9, 1883, 9:0@8 a.m. The attack was scheduled
to begin.

May 12, 1885. The Metis were running out of
ammunition. Batoche fell. Riel pleaded for the
safety of the women and children, then he
surrerideresd. Gabriel Dumont fled tc the Unitea
States.

Riel's tria! was set ter July. He was chargea
with hign =treasor, tne sentence being death. His

provisional government councillors were given tnhe
option of righ treason or treason felony wnich
~2art 3 pri=or. zentance., They chose tnhne latrter.

R wesmt ot tpian

= 2 Smerican c:toz-en in a
Lanadlzxr Lourl that nad oo autrhority to try such a
Serigus C-3e; With & Jury of six cngilsn spearing
men.

Louis Riel pleaded not gquilty to the cnarge of
nigh treason. He was foungd guiity by tnhe courts
and sentenced to nang.

November 16, 18835. Louis Riel was hanged ain
Regina.

Following the 1885 resistance the Metis people
tound themse.ves -cmeless and ieaderiess. Mary ot
their homes ard property had been destroyed. Manvy
of the Metis moved west again searching for
somewhere to continue living their own lifestyle.

o9
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CROSS CULTURAL STUDIES .

some stayed on in the Frinte Altert anc -t.
Laurent area and attempted to sitart over. Ihces
~ho had not participated i1in the resistance w~erc
able ta2 get scrip but without <the equipment o
farm 1t most sold i1t to speculators,. some sclga
their scrip so they could buy tneir way fnacr 1ntc
the cnurch.

For most the Metis 1life was one of hardship. By
the beginning of the ZAth century they were part
of the <seasonal employment cycle. They were nat
ecucated so they followed the jobs, living 1n
tents or abandoned shacks. Most of the children
went unschooled as the parents main concern was
for food and basic survival.

Places Not Our Own, set in the 193@'s in Northern Manitoba.
At time when Metis people had no where to go and lived on
the road allowances.

Resources

1)

o]
—

4)

S)

6)

7)

S&

-

Metis Development and the Canadian West, Calvin
Racette, Canadian Cataloguing in Publication Data,
Labriel Lumont Imstitute, 1985. -

.

The North West Resistance 1885. The Metis History
Booklets, Curriculum Urnit. Gabraiel Dumont Institute,
kevisea, Joanne Felletier, ;485.

Louis Riel, The Metis ‘Hastory Booklets, Curriculum
Unit, Gabriel Dumont Institute, Revised. Joanne
Feiletier, L9&5.

Gabriel Dumont, The Metis History boorlets, Curriculum
unit, Gabriel Dumont Institute, Revisea, Jcanne
felletier, 1985.

The Metis Canada’'s Forgotten People, D. Bruce Sealy,
Antoine S. Lussier, ,/emmican Fublications, Winnipeg,

o Te
LY/ D

Places Not Our Own, Daughters of the Country Series.
National Film Board, available on VHS, Gabriel bumont
Institute Library.

Saskatchewan Historical Atlas of Aboriginal Settlement.
vasriel Dumont Institute Curriculum Unit.
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CROSS CULTURAL STUDIES

Procedure

1) Using a time lire, present tne events leagirg up to the
1868% resistance. tncourage student participation.
Give the class tne following questions tor diz-ussicn.

a) discusse he Gitticulties in umitinc
groups 1nvolved 1n a common front.

NN Qv The

b) what factors made Riel the natural ieazer ot the

protest movement?

cl why didn't the government respond to
the settlers and the Indian concerns?

23 Present the Battle of Batoche and ttre
Expand in detail on the trial of Louis kiel.

Discussion Questions

the Metis,

aftermath.

a) how did the trial of Louis Riel impact on the

history of iZanada?

b) how did his death i1mpact on the Metis peoplie?

3) Discuss briefly the dispersal of 188% and the situation

the Metis peofple were in.

4 ) view "Flaces ot e Uwn
aj) v1iscuss tne term ‘dispiaced” in  regards to the
Metis
D} how do $TT= LT o tn2

Y T
Metis effectzg them 2= =2 nation?

c) what would you like to see happen to

family in the fiim™

‘S thank th2 -oncitions =nT sSTo-

the Metis

i
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PART_II1 — WHAT IS TO BE _EXAMINED

5. The Treaties and the Effects

Srtucents wilis:

a) be aware of the signing ot treaties and the effects
tney had on the Indian way of lite.

b) be aware of the provisions made by treaties.

Teacher Information

]

g

In order to settle the west and gain control over the land,
the British crown signed treaties with the Indian people.
The Indian people signed treaties as the buffalo was scarce
and tneir life was one of harashice and starvation. Tre
treaties transtferred ownership of Indian lands to the

British crown. fhese treaties made provaisions for the
Indian peopile. With a tew subtle doifferences, all the
western treaties provided for reserve lands; monetary

payments, occasionally medals and +tflags at the signing of
the treaties; sSU1ts Ot clothing every three years tg chlets:
and headsmen; yearly ammunition and twine payments and soma

allowances for education. Treatv ¢ was the only one that
provided fnr medical t-satment anc tor *“assistance i1n case
0t pestilence or ramire. ({re meagical provision being =

medicine chest kept at the house ot the I[rdian agent andg
used by agirection from tne Indian agenrt.

X ‘he lngian Agent — a government appointee l:virg zon tre
reserve administering to rthe =2tfz.;-g ot all T-e peco.=
neieonging to the reserve,

fhne treaties created the establishment ot reserves. The
federal government then tformed the North West Mounted Folice
as & means to enforce the treaties and establisn law and
order. The NWMP worked with the missionaries and the Indian
agent to maintain control.

On the reserves the Indians were expected to farm like the
settlers. Conditions worsenea as game became scarce. The
Indian peopie became restless awaiting for the provisions of
the treaties.
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CROSS CULTURAL STUDIES e SRR

uuiptE . “lhe sutterings ot the ingiams in tre
Assinibola reserves during the past winter
are a burning shame to us, a lasting reproach
to cur government., Wwhat woula be thought ot
us 1n  kEnrgland, or 1n any other Christian
coiintry, were 1t clearly understoca that tor
weers targe bands ot Indiens, the waras or a
naticn, pcor, wretchea creatures, whose
primitive sources of supplv haod been rcut nt+t
by our invasion, and wnom we were bound oy
solemn treaty, as well as by very
consideration of justice and humanity, to
feel and care for, were dying by scores,
partly from semi-starvation and partly from
disease resulting from the bad gquality of the
food supplied by the agents. * g S5 1885-
Metis History Rook.

Because of the livinn corditions of the Inagiar peopie some

Joined the Metis cause. When the 18895 resistance was over
the (ndians were dealt with severely. Two leaders,
Foundmaker and Rig Bear were imprisoned. Treaty payments

were withheld, quns and bhorses taken, ammunition sales
restricted and passes for treaty Indians to be able to leave
the reserve came i1nto effect.

Cornditions on the reserves were not good. As
1nQustriaiilzation came 1nto the west the Indians being with
little education and skills had to settle for low paying
tarm Labour Jobs. Uver time tractors and combines replaced
mwen and the Indians f(i1ke the Metis were let go from
enployment.

TYRCTUALLY peofle o an maving  to the citi2e iecring for a
o BRI e BRI Lo iivimr3 conditicns., “ey tfound
DRST- R SR YALCIT ] r2I: . .2a 10 the 1ndustrieal TIZle on tne

reserves preparec ther tar agriculture and farming and not
tor the urban mecnanized i1ndustry.

Resources

1) Indian Treaties in Historical Perspective, Dept. of
Indian arg Nortnern Atfairs, Ottawa, 1979, G.U.I.

2) Indian Treaties: Two Centuries of Dishonor. Rupert
Losto, Jeanetie renry., The [ndian Histarian rress. San
Francisco, 1v/7. B.bD.l.

A) Saskatchewan Historical Atlas of Aboriginal Settlement,

Gabriel Dumont irmstitute Curriculum Unit, G.D.i.

[#]]
0
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CROSS CULTURAL STUDIES

Procedure

£

4)

&)

7)

8)

1)

The North West Resistance of 1885, mMetis History
Booklets, Curriculum Unit, Gabriel Dumont Institute,
Joanne teiletier, 198%.

Indian Education _in Canada, Vol. i, The Legacy. May=zaa
Institute Uccasional raper NoO. 2, Universitv 0ot Hritish
Loiumbia Press, Vancouver, L986. G.[0.1.

Resistance and Renewal, Surviving the Indian
Residential School, Celia Haig-Brown, Tellicum Library,
1988, G.D.1.

Almighty Voice, Leonard Peterson, Agincourt: Frontier
Publishing Ltd., 1971, Available G.D.I.

Yreaties, #'s 4, o6, 7, 18, Roger Duhanel, GQueen's
Frinter, Ottawa, Available G.D.I. Library.

Fresent -the students with the visual of the area
covered by the treaties (Sask.) . Use the Historical
Atlas Package.

"

Discu=ss with class thne wvarious [ndian greoups 1nvolvz=d
“me s1gNing ot the treaties.

a

aj the role ot the Indian agent
b} Zrovisiorns o roe rtrestisce
- reser/e l2ra-=
- monetar . 5 ,ment
- food supplemsnts
- edgucation - Cchurcnr involLvemer?y
- medical
) - etc.

Discuss Questions .

L d

a) How would the signing of the treaties etfect tne
traditionai life of the Indian peopie?

b} Discuss the pros and cons ot the treaty
Frovisions. How did tney effect the peopleT

'iecues the conoiticne of tre (ndian pecples lives a=
industrialization took place.
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CROSS CULTURAL STUDIES

4)

al how dao vyocu tnAnk tne Indian pecpie telt apout
signing the treaties then?

b} how well g0 vyou think the Indian rpeople were
prepared tor +<he economy?®

c) what do you thaink the Indian peoples reasons were
Tor migrating to tne urban areas

Tell the class about the story of "Almignty voice“.
Discuss.

Assign the following questions for the students to do
in the form of a reaction paper. Hand i1in for marking.

a) In your opinion, what caused the Almighty Voice
s1ituation?

b) Fow do vyou think the North West Mounted Folice
could have hanaled the situation differently?

Evaluation

Discussions can be assessed for comprehension. Hand in
assignments can be greadec. ’

ol
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CROSS_CULTURAL STUDIES

PART_IV - __ABORIGINAL_CONTEMFORARY_ISSUES

1. Racism and Its Impact )
2. Major Issues of Aboriginal Feoples Today

=S
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CROUSS CULTURAL STUDIES

1. Racism_and Its Impact

Objectives

ostudents will:
a) be able to understand the concept of racism

b) te able to understand the impact of racism on Native
people and other ethnic groups

c) be able to deveicp their observational and analytical
skills

TYeacher Information

kacism is a belief that mempers ot one or more races are
inferior to members of other races. This attitude involves
the belief that ones own race is superior toc other races.
Believers of this are called racists. They believe that
members of their own race are superior mentally, physically,
morally or culturaily and feel they deserve special rights
and privileges. Groups differ but there is no scientific
evidence to support the superior/inferior beliefs. Claiming
racial superiority and inferiority has been used to Justify
discraimiration, seqregstion, colconialism, slavery and even
mass murder. Racism 1s a form of prejudice. Many people
feel that they are the norm and anyone 1looking or acting
dgitferent 1s not to bpe trusted, leading to the belief ot
:nferioriiv,

A2 A2re two birmas 7% racisme:
1) indivigual hecism - the prejudiced and discriminatory

beliet of whites against black and other ethnic groups.
It is based on racial assumptions of superiority and
inferiority.

2 Institutiona! Racism - the policies ot zommunities,
schools, businesses and groups and organizations that
restrict the opportunity of minority grougs. It may or
may not be intenticnally practiced.

Example: a ccmpany will only hire college graduates
“Sr work tha~ does not require a coileqe degres. The
mimQrity groups rave less opportunity to ezarn a gegres
ana  company policy lessens the job opportunities of
blacks even thaugh tnhne firm might not have intended to

&3
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a4

2

W]

Romans and Greeks had slaves, the slaves were
Cccnsiderz2a to bte inferior

Jews were persecuted for religious anc cultural
beliefs

In the late 1208°'s the Chinese considered
westerners to be “Halry White Harbarians®

From the seventeen to the nineteen hundreds
colonialism occurred. Eurcpeans were gaining
control over parts of Asia, Africa and North
America. They had a Civilizing mission

The Whites 1in the United States had blacks in
slavery. Discrimination and segregation still
occurs even tholigh the U.S5. passed laws on equal
oppartunity

Nazi persecution. Adolpp Hitler preached German
superiority and his hdtred for Jews resulted in
the murder of & million Jews *in the 1930's

Since the 1948's South Africa has followed a
racial policy called apartheid. i1t calls for
separate institutionsy jobs and residences for
whites and non-whites

LN tanagian history laws existea preventing
indians and Metis from participating 1in certain
areas ot li1te that non-natives were tree tc
participate 1in.

- up until the 193@0's Treaty Indians were
confined to reserves. They were ot able to
leave without a pass or a permit from the
Indian agent

- Treaty Indians bhad to attend tederal Indian
schools. They were not allowec entry into
the public scnool system untiil tne 1553°'s

- arrangements for Metis chilarsen to attenc
pubiiic scmools 010 not nappen untii (%44

- freaty Indians were not allowed tz vote or
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CROSS CULTURAL STUDIES

permittead to Qo i1nto pev
168 s

The human rights commission NCW € :1Sts
out

blatant raciem Trom
native pecple bearn

occurring
inhterior staid
fhe Warte - gportravz  an Alberta
Ilnter-raciai: conflicts are shown.

Resources

The Wake, Daughters of

Board. Available G.D.1. Library.

Ethnicity in_Canada Theoretical Perspectives,

.
h

esze rZ~s (i til

Trhe

to prevent such
rne artituae of

remains.,

Metis communitv

the Country Series,

1655,

ot

National Film

Alan B.

Anderson, James F. frideres, Butterworth Group of Companies,

Toronto, 1981.
World Book Encyclopedia. wWorld Rook Inc.. loronto, 1994,
Procedure
1) Fresent the concept of racism to the student and
discuss it. .
2) Present racist historical situations up tc tha Canadian
incidents and discuss.
&) Ask students the question:
(1) do you think racism exists 1n ocur sac.eTv tcasy ™
why?
4 ; -rzsent "The Wake".
9} Follow-up questions:
a) what racist incidents occurred in film?
b} what long t=rm effect do you think the i1n-1dents
could have to Lon—--—- attitude?
c) compare ana contrast the attituoes of the two
K. M.F. gtfticers,
b Now  Jc yOL o Thnk tThNe arowning zTteztag Tre
CommuNiy
5) ~resent histarical racist 1ncicents that occurred in

63

NATIVE SERVICES DIVISION, 1989



CROSS CULTURAL STUDIES
Lanada. Discuses.

7) Share with the class., one or two percsonal experiers ==z
Zt r~3’clsm. Ret the students to share trelr e geriero s

students can be evaluated by the contricutionrs given attsr
viewing the film. Comprehension may aiso te assessed auring
the sharing of the personal experiences.

(e

NATIVE SERVICES DIVISION, 1989




CROSS CULTURAL STUDIES

Objectives

Students witl:

a)

b)

c)

be aware ot major 1ssues that tace the aboriginal
peoples to-day

have some understanding ot the distribution of Native
people

be able to identify issues within ones own community.

Teacher Information

Source:

Estimate ot Saskatchewan Native population 1984a:

Status Indian 59,508
Metis 47 , 500
Non—-Status 9,508

116,500 -
sasr=2rcrewan  Demograpghic  Economic  and Labour Market
Lr2vview, December 1988. (See Appendix E for
azdit.cnai information).

Histcr:cally speaking, 1n a short period of time the

23071273 penple suffereag the loss of a whole way of

R NS Tw2rvining that was learned, religion, srills,

- B A I & 11ving evI. was not appiicabie

- on = D T L2 peoarle cec-:m2 atloat 1n ar atlien

Ll 7T .E MIE carriea over . the present oay. The

Tajority ot tne urban and rurai native peoples are

fcune ar the bortom of the economic laoder with no way

upward. Tnie enocws  that society today 1s not meeting

thne nezas of the native peogple. With needes not oeing
met cs.2z arise

bome ot tne i1ssues tacing the aboriginal people today:

tle ecucatian

v ot apportunity for education
- Si3N0 drop out rates 1N sSCNea:s

- ."employmert

- figh rates of i1ncarceration

- poverty
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CROSS CULTURAL STUDIES o o
OSSO 1iving Conditamns
- lack ot heaith care
- rousing
- power lessness
- racism

Resources
Reqional Planning Frofile, City of Moose_Jaw., >ask.

Education Training and Ceoordination HBranch and CEIC.
Sask. kegion, March 31, 1v98%.

Cree Hunters of Misstassini, NFB (S8 Min.). Avail:zcoi=
G.D.1I1.

Our Land_is Our Life, NFBR (60 min.}. Availabl= 5.9.

Procedure

1) Fresent the native pgpuiation statistics to the class.
Compare to the statistice of Saskatchewan . as a whoie
(Appendix E).

2) Discuss the existence of na%ive peoples. From tn=
students knowliedge, ask what kind-of native communi-.e=s
er1st™
- indi1an reserv2:z (northrscuth) ditferencecs?

- Metis commrunities (norih/south) agi1tferencec™
- Lrban (cities)
i
i L =2T TrhZ Ziasz 1= TIMEplilang & list == .3 - o=t o
TETL/E LEICLE 1SCE TIo-Qs
- Gl1lSCUES €ailn :3Izue, elamltlng reasons Gen.rc -°.=
issues

4 ; Fresent the videos one after the other, giving a lattle

rime foar ciscussion in between.
- -»
rirst: "Cree Hunters ot Misstassini
cecond: "gur Lsrc 1s Qur Life"

g 2lose wi1ith =& Jiscussion on tme chanmQ2 sesh .0 Tre
Tilme. HCow a heaithy culture of the Cree rinters went

o oone ot degradaticn in a2 short 13-year =pan.
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